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CHAPTER I
INTRODUCTION
Rationale. —The increasing complexities of daily living in our
highly mechanized society warrants the special attention of educators to
the development of all the potentials of educable mentally retarded teen
agers to their maximum. The secondary public school will most likely be
the last formal education for E.M.R. high school students. Adequate and
appropriate public school programs offer the major source for these stu
dents to attain self realization and economic independence, resulting in
conservation of human resources and finances for the nation.
It is estimated, according to Ingram, that the secondary school of
the sixties could be expected to train 20 per cent of its youth for en
trance into skilled occupations, 20 per cent for entrance into college
and for the remaining 60 per cent a curriculum that provides a program
of life adjustment training.
The importance of a strong secondary program for the E.M.R. cannot
be over-emphasized at a time when the holding power of the school be
comes a serious problem in the education of retarded children. A strong
secondary program's most important feature, then becomes the curriculum.
What the students learn, the concepts selected for presentation, their
sequence and rate of presentation and how they are presented will give
the curriculum real meaning for future vocational competence of the E.M.R.
1
Christine Ingram, Education of the Slow Learning Child (New York,
New York: The Ronald Press Company, 1960), p. 44.
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students involved in the secondary program.
The task of making forecasts, predicting trends, or establishing
future goals is never a certain one. It is made even more tenuous when
the present is only dimly known. The employment patterns of the nation
are changing. This is apparent. However, in both situations, although
the fact of movement is clear, the source, extent and direction of the
movement is not. Are the changes in general employment and in the vo
cational placement of the retarded positive? In what specific ways
will individual workers be affected? If answers to these problems
exist, how may solutions to these problems be approached? What role in
their solution can and should be assumed by general education, special
education and vocational rehabilitation?
The search for questions and answers to the vocational future of
the nation has led in many general and specific directions: The con
cern for the culturally deprived, the quest for a stable economy, the
limitation of innovations in vocational education, the growth of in
dustrial training facilities. In all of these and related approaches,
one concern is common, although not of relative importance. This per
sistent element of interest is automation, the assumption and direction
by one complex machine of tasks formally performed by many less complex
machines who received their primary direction from men. In an effort
to take another look at the education and rehabilitation of the men
tally retarded began with the passage of the Barden-La Follette Act
(Public Law 113) in 1943. This act extended to the mentally handi
capped and the mentally ill those vocational rehabilitation services,
federally sponsored and state administered, long in operation for the
physically handicapped.
Rehabilitation has taken on particular significance in the field
of the mentally retarded because of the recognition of the number who
need service and the potentialities of clients ranging from sheltered
employees to the semiskilled. Many special education supervisors and
teachers have long been concerned that social and occupational goals
should be achieved by mentally retarded pupils, and have striven to
shape educational programs to this end.
As in the case of any other newly introduced service, there was
no research or procedure in 1943 for implementing the program for
those with the deviations of mental retardation or mental illness.
In 1954 Public Law 565 was enacted to increase vocational reha
bilitation funds for service to more clients, to create additional re
habilitation centers and workshops, and to provide for training of
more professional staff members and for the development and refinement
of rehabilitation techniques. A cooperative agreement between the
Division of Vocational Rehabilitation and the Division of Instruction
permits the provision of vocational rehabilitation services to adoles
cent mentally retarded pupils concurrently with other secondary school
experiences have existed in the state of Georgia since 1962. Since
research indicates that high school graduation for normal youngsters
increases their employability and earning capacity, it is of interest
to seek to determine whether high school graduation has a discernable
influence on the vocational potential and competency of mental retar
dates .
Evolution of the problem.--For a number of years the writer worked
4
with mentally retarded youth in formal and informal experiences
through public jobs and teaching mentally retarded youth on the high
school level. From these experiences many thought - provoking ques
tions entered the writer's mind. For example, 1. How are these people
going to continue to make a living and survive in this changing and
growing society? 2. Will society accept these people? 3. Will jobs
be made available for them? 4. What type of training should they re
ceive? 5. Where can this training be obtained? 6. Will they be able
to hold a job?
During a four-year period of employment in a school system within
the metropolitan area, the writer taught in a work-study program for
mental retardates. This program was designed so that the pupils attend
ed school three-fourths of the school day and worked the other fourth.
The school was located in a culturally disadvantaged area. The writer
was to teach the pupils and assist them in finding afternoon jobs. It
became a serious problem to find suitable employment for these pupils
when their mental ability did not measure up to that of normal pupils.
Yet they had zeal and enthusiasm. The writer started searching for em
ployers that would give these pupils a chance to become self-supporting.
Having never experienced this situation before the writer became inter
ested in the employment and vocational program of mentally retarded pu
pils .
Classes for educable mental retardates have existed in the second
ary schools of Georgia for about 20 years. Since research indicates
that high school graduation for normal youngsters increases their em-
ployability and earning capacity, it is of interest to seek to determine
5
whether high school graduation has a discernable - influence on the vo
cational lives of mental retardates.
Contribution to educational research.—This study will contribute
to educational research. It is hoped that through this study Special
Education personnel will emphasize pre-vocational skills, attitudes,
concepts and behaviors. It is hoped that pre-vocational emphasis will
begin at the elementary level for the mentally retardates. It is hoped
that the study will encourage vocational evaluators to do follow-up stu
dies on mentally retarded clients.
Statement of foe problem.--This study investigated the influence of
high school graduation and work-study program on the initial vocational
experience of the educable mentally retarded. Specifically the study
ascertained whether educable mentally retarded students who graduated
from an E.M.R. work-study program and high school had greater vocational
success than those who did not.
Purpose of the study.—The general purpose of this study was to
ascertain whether the initial vocational experiences of the E.M.R.
graduates differed substantially from those who did not graduate. Spe
cifically the purposes of the study were to explore the following hypo
theses:
1. Mental retardates who graduate from E.M.R. secondary pro
grams obtain employment more rapidly than those who do not
graduate.
2. Mental retardates who graduate from E.M.R. secondary pro
grams earn higher salaries than those who do not.
3. Mental retardates who graduate retain employment longer
than those who do not.
4. Mental retardates who graduate have more jobs in a given
period of time than those who do not.
5. Mental retardates who graduate gain employment and perform
more adequately as rated by the employer than those who do not.
Limitations of the study.—This study has several limitations. The
newness of services offered through vocational rehabilitation agencies
limits the amount of literature and related studies in this area.
The limited intent of this study was to investigate the initial
vocational experiences of thirty educable mental retardates in Atlanta,
Georgia and the findings of this study were limited to this population
with the hope that no generalizations will be made about similar stu
dents as a result of the findings of this study.
Definition of terms.--The following are definitions of terms as
they relate to this study.
Rehabilitation in its widest meaning is defined as the restoration
of the handicapped to the fullest physical} mental, social, vocational,
and economic usefulness of which they are capable. There is recognition
that there cannot be full vocational rehabilitation without mental and
social adjustment to the disability.
Mental retardation refers to sub-average general intellectual func
tioning which originates during the developmental period and is associ-
2
ated with impairment in adaptive behavior.
Mental retardation - The educable mentally retarded are generally
classified in the intelligence quotient range of approximately 50 to 75.




Jerone H. Rothstein, Mental Retardation (New York: Holt, Rhine-
hart and Winston, 1963), p. 9.
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ages from 8 to 10 years and will not have succeeded fourth, or fifth-
grade academic standards when achievement. Some may have achieved
more.
Locale of the study.—This study was conducted at the Atlanta Voca
tional Rehabilitation Center, Atlanta, Georgia, 1968.
Method of research.--The descriptive method of research was used
in this study. In order to satisfy, the purposes of this study the
techniques of school record analysis and job survey were utilized.
Description of subjects.--The subjects of this study were thirty
educable mental retardates who were enrolled in the work-study program
at Atlanta Vocational Rehabilitation Center, Atlanta, Georgia. Fifteen
of whom completed the program and graduated and fifteen who did not
complete the program and did not graduate from high school.
Procedural steps.—This study was conducted through the following
procedural steps:
1. Permission to conduct the study was secured from the proper
authorities.
2. A thorough survey of literature related to this study was
made.
3. The vocational records of the subjects were analyzed in
order to obtain information to satisfy the purposes of the
study.
4. Means were computed for each group and compared to deter
mine differences.
5. All data were gathered, analyzed and interpreted and pre
sented in the final thesis copy.
Survey of the related literature.—Many published and unpublished
1
Ingram, op. cit.. p. 12.
8
works have been directed toward the fields of special education for the
mentally retarded and vocational rehabilitation; however few of these
writings have been specifically pointed toward the specific successes
of vocational rehabilitation programs. Some of the literature embra
cing both mental retardation and vocational rehabilitation in general
relates to the purpose of the present investigation. This review com
prises brief summaries of only those treatises, or sections thereof,
that most closely relate to the problem at hand. The literature will
be presented in four categories: (1) historical information, (2) a
brief discussion of innovated curriculum, (3) current practices and ob
jectives of vocational rehabilitation, and (4) related studies.
Historically, as is pointed out in the paper which discusses the
Agreement of Cooperation, a special education, prevocational adjust
ment and training program for educable mentally retarded of secondary
school age in Georgia was initially developed through a Research and
Demonstration Grant from the Vocational Rehabilitation Administration
in 1962.
All rehabilitation services are jointly planned and coordinated
with local school personnel so as to facilitate and compliment evalu
ation, training, and the educational experiences provided by the Di
vision for Exceptional Children and the local school systems.
The secondary public school will most likely be the last formal edu
cation for E.M.R. students. Adequate and appropriate public school
Agreement of Cooperation Between the Offices of Instruction and
Vocational Rehabilitation of the Georgia Department of Education and
Public School System of Georgia (Georgia: 1964), pp. 1-2.
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programs offer the major source for these students to attain self-re
alization and economic independence. To have holding power a curriculum
must be meaningful, it must provide a sequence of successful experiences
of increasing difficulty, and students who complete it must have a feel
ing of achievement.
Rothstein reminds us, as others in the area have, that the work-
experience program is a natural outgrowth of the curriculum of the spe
cial class. Much of the curriculum content is concerned with the ex
ploration and development of occupational information, and the develop
ment of occupational information, and the development of social skills
and responses that are essential to the objective of economic compe
tency. These include occupational readiness, selection of occupation,
identity as a school program, the student employee, liaison with em
ployer.
As a part of the Cooperative Program between the Division for Ex
ceptional Children, Office of Vocational Rehabilitation Services, and
the local school system, students in secondary E.M.R. classes partici
pate in a work-study program. This program may include training in jobs
on the school campus or in community business establishments for a por
tion of the school day. While so engaged, students will be considered




Rothstein, op. cit.. p. 303.
2
Program for Exceptional Children; Regulations and Procedures.
State Department of Education Atlanta. Georgia October 1967 (Georgia:
State Department of Education, 1967), p. 3.
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Currently vocational rehabilitation services are provided for men
tally retarded students who are 14 years of age and over. They include:
(1) vocational evaluations, (2) psychological consultation on pupils,
(3) Provision of Vocational Counseling, (4) Assistance in securing work-
experience training which will serve to develop basic worker traits and
skills, (5) provision of specific vocational training authorized by
local Vocational Rehabilitation counselor, and (6) Assistance to local
Vocational Rehabilitation counselor in follow-up to insure clients ad
justment to the job.
Studies of the adult retardate's adjustment to the community are
significant to this study and are reviewed here. Occupational adjust-
1 2
ment studies were reported by Bobroff, Cassidy and Phelps, tempera
mental instability, lack of responsibility, inability to take advice,
unsatisfactory home conditions, inefficiency, and low frustration tol-
erance. O'Connor also concluded that failure in industry are often
for reasons other than lack of ability.
Goldstein, in a comprehensive review, concluded from comparative
_ — __
Allen Bobroff, "Economic Adjustment of 121 adults, Formerly Stu
dents in Classes for the Mental Retardates, American Journal of Mental
Deficiency. XL (January 1956), pp. 525-535.
2
Viola M. Cassidy and Harold R. Phelps, "Postschool Adjustment of
Slow-Learning Children: A Study of Persons Previously Enrolled in Spe
cial Classes in Ohio," Columbus: Bureau of Special and Adult Education,
Ohio State University, 155, p. 30.
3
R. D. Collmann and D. Newlynn, "Employment Success of Education
ally Subnormal Ex-pupils in England," American Journal of Mental Defi
ciency. 60 (April 1956), pp. 733-743.
4
Herbert Goldstein, "Lower Limits of Eligibility for Classes for
Trainable Ex-pupils in England," American Journal of Mental Deficiency.
60 (April 1956), pp. 733-743.
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studies of retardates and normals that educables cease to be thought of
as retarded as they make acceptable adjustment in the community.
Porter and Milazzo compared post school adjustment of special
class and regular class "graduates" and found that special class retar
dates conform better to social standards, drift less from place to place,
and are economically more self-sufficient. This study lends support to
others already named. The evidence indicates that special class place
ment for the educable retarded is desirable.
If more mentally retarded individuals are to be successfully placed
in employment, then it is necessary to study some factors which presum
ably have influenced the individuals adjustment to the working world.
One important relation of work adjustment of the mentally retarded, it
is obvious that successful efforts at rehabilitation will be of little
2
importance since they will find poor acceptance in the labor market.
A survey of studies related to the study revealed that the concern
for mentally retarded has increased; that most employers hire mentally
retarded persons for some jobs; job opportunities have and are increas
ing for the mentally retarded; and that they are performing on jobs
3
causing them to become self-supporting.
1
Rutherford B. Porter and Tony C. Milazzo, "A Comparison of Men
tally Retarded Adults Who Attended A Special Class with Those Who At
tended Regular School Classes," Exceptional Children. 24 (May 1958), p.
410-412, 420.
2
S. L. Warren, "Employment and Mental Retardation," Exceptional
Children. LIX (June, 1961), p. 64.
3
H. E. Wolfe, "The Attitudes of Small Industrial Employers Toward
Hiring Former State Mental Hospital Patients," Journal of Clinical Psy
chology. XVI (May, 1961), p. 190.
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Potentials, skills, aptitudes of the mentally retarded are fre
quently studied in an effort to purpose their ultimate vocational re
habilitation, but relatively little work is devoted toward such employees.
To establish meaningful training and counseling programs for the men
tally retarded, it may be beneficial to know the attitudes of the em
ployers and factors which influence their acceptance or rejection of
mental retardates.
In a descriptive survey conducted by Julius Cohen in 1960, he in
dicated that personal characteristics of the retarded and community
attitudes toward retardation have an effect on vocational success. As
economic conditions and other factors which cannot be influenced by
training programs may preclude success, the willingness of the family
and the community to accept the retarded as contributing members of so
ciety, their attitudes toward the retarded, and currently existing eco
nomic conditions are some of the factors which appear to have definite
relationships to vocational adjustment. The identification of those
community factors which relate to the success and permanency of the
trainee's program development. Retarded individuals might be viewed as
members of a minority group subject to prejudice and discrimination.
Thus the attitudes of various groups in the community need to be
examined in an effort to gain insight into the community setting into
which the retarded eventually must be absorbed.
1
Julius Cohen, "A Study of the Relationships Between Certain Char
acteristics of Employers and Their Expressed Attitudes Toward Hiring
Mentally Retarded Persons," American Journal of Mental Deficiency. LIX
(June, 1961), p. 715.
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Through the use of questionnaires Cohen conducted a survey of em
ployer attitudes toward the hiring of mentally retarded persons in
Bordentown, New Jersey. He made the following findings:
1. All of the employers indicated that they would hire a men
tally retarded person as readily as a normal person.
2. Sixty-five per cent indicated that they would hire a men
tally retarded person on a trial basis.
3. Fifty per cent indicated that they would hire mentally re
tarded persons if they could do as well as a normal person-
4. Forty per cent would hire only on a temporary basis.
5. Ten per cent would hire mentally retarded persons only in
an emergency.
6. Only three per cent indicated that they would not hire a
mentally retarded person under any circumstances.
Cohen further reported that negative attitudes exist more among
high school or lesser educated employers than among those who are highly
educated. He also found that employers have many misconceptions of the
term "mental retardation," thus he suggests the need for providing to
the public, more accurate information about the retarded, perhaps
through parent groups or community-wide programs. These programs should
emphasize the potential of the retarded, particularly for the many jobs
in which a degree of literacy or other educational attainments are not
requisite.
Francis A. Mullen reports that mentally retarded boys and girls now
find jobs in a wide variety of occupations and industry. With a few
1
Julius Cohen, "A Study of the Relationships Between Certain Char
acteristics of Employers and Their Expressed Attitudes Toward Hiring
Mentally Deficient Persons," American Journal of Mental Deficiency. LIX
(June, 1961), 714.
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exceptions, indicating unusual ability, the tasks on which they are en
gaged are simple jobs as operatives, and as personal service workers,
the details of which must be learned under present conditions. Their
low academic abilities as well as other handicaps limit the range of
their opportunities. Within many schools teachers are actively seeking
part-time work activities for the youngsters now in their classes and
full-time employment opportunities for those who leave.
The problem of the mentally retarded are real, vocationally and
socially speaking. Florence Goodenough emphasizes this by relating
that despite the number of available jobs that make little demand upon
abstract intelligence and regardless of the good employment records of
some whose mental abilities are unquestionably much below the minimum
usually considered essential for normality, the typical feeble-minded
child becomes an adult whose intellectual lacks, though judged by a
different standard are equally apparent. Nevertheless, in any formal
survey, a smaller proportion of adults, than of school children, will
2
usually be classified as mentally deficient.
Research, as reported by Evelyn Murray, has found that persons
with low intelligence may have average or high ability in other apti
tudes. There is an inclination, however, among guidance workers to dis
miss the persons of low intelligence as those who can do very little.
The fact is, he may be able to do hundreds of types of jobs depending
Francis A. Mullen, "Mentally Retarded Youth Find Jobs," Personal
and Guidance Journal. XXXI (July, 1952), p. 21.
2
Florence Goodenough, Exceptional Children (New York: Appleton-
Century-Crofts, 1956), p. 41.
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on his abilities, habits, interests, and training.
In order to counteract these erroneous ideas, the national office
of the U. S. Employment Service asked local employment offices to pro
vide information on other aptitudes including: verbal numerical, spa
tial, form dexterity of applicants whose general intelligence score was
below 80. Information was obtained from New York City, Philadelphia,
and Erie, Pennsylvania. The aptitude tests results indicated that many
of those who had worked in unskilled occupations also had abilities for
jobs in the service fields.
Children's Bureau Publication No. 374-1959 notes that with special
help many can be taught to read a little and to write a little. The
large majority can be prepared to do useful work as adults. Many can
become self-sufficient enough to make their own way in life. Until
recently, the mentally retarded were thought of as hopeless. Today a
great deal is being learned and understood about persons who are men
tally retarded. Society is beginning to look at what these persons can
2
do and what these children can be trained to do.
Christine P. Ingram found in her studies that the majority of men
tally retarded persons find a place in unskilled and semi-skilled occu
pations, and that the majority for the greater part of the time find
employers who generally accept them, and that their wages increase with
1
Evelyn Murray, "A Community Placement Program for the Mentally Re
tarded," American Journal of Mental Deficiency. LX (January, 1959), p.
549.
2
U.S. Department of Health, Education, and Welfare, The Child Who
is Mentally Retarded. Children's Bureau Folder No. 43, 1956, p. 2.
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experience. That the majority of groups adjust satisfactorily in the
home and community is indicated by the comparatively small percentage
of delinquent records.
The mentally retarded, it would appear, are a selected group whose
capacities are limited but who may be fitted (1) to work as unskilled
and semi-skilled laborer, (2) to earn wages slightly below average (3)
to take part in home-making and (4) to make contributions in the home,
2
in the community and on the job.
According to the findings of S. L. Warren, Employers seem to
develop a prejudice which does not permit the mentally retarded employee
the same opportunity he would have if he were not so labeled.
Oliver P. Kolstoe found that employers stressed the importance of
a cooperative and cheerful attitudes as being significantly more dis-
cernable in those clients who become employed than among those who are
not. Kolstoe also found that the ability to read and write may be a
limiting factor in employment, and that the failure of one retarded em
ployee apparently has a deleterious effect upon an employer's future
willingness to hire any retardates.
Christine P. Ingrain, Education of the Slow Learning Child (Hew
York: Ronald Press Company, 1960), p. 38.
2
Christine P. Ingram, Education of the Slow Learning Child (New
York: Ronald Press Company, 1960), p. 40.
3
S. L. Warren, "Problems in Placing Mentally Retarded Youth on Jobs,"
American Journal of Mental Deficiency. LI (July, 1955), p. 408.
4
Oliver P. Kolstoe, "An Examination of Some Characteristics Which
Discriminate Between Employed and Not Employed Mentally Retarded Males,"
American Journal of Mental Deficiency. LXII (March, 1961), 472.
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William R. Phelps sought to survey employer's attitudes toward the
mentally retarded worker in West Virginia, as well as to devise a means
of measuring these employers attitudes. His findings were taken from
the population of businessmen in Blue, West Virginia. The findings
were these: (1) hospital and motel personnel managers were more fa
vorable to laundry-dry cleaners, restaurants, and nursing home person
nel managers. (2) the majority of all personnel managers indicated
that the mentally retarded could do productive work and that they would
hire some mentally retarded persons.
A report from the Champaign Community Schools and state vocational
rehabilitation counselors provides school work program to help mentally
retarded children from ten to twenty make a successful transition from
school to full-time employment.
All youth, regardless of intellectual status, need the best
possible prevocational education and services to assure ade
quate vocational adjustment. Even more careful planning must
be carried on and more intensive services must be provided the
mentally handicapped to assist them in developing their poten
tial and in making the transition from the school to full-time
employment in the community. If the school does not accept
its full share of the responsibility for helping the handicap
ped develop the attitudes, habits, and skills necessary for
good vocational adjustment, modify problems that may interfere
with adequate vocational adjustment of the individual ...2
D. P. Rogers found that one of the principle obstacles to the re
habilitation of the mentally retarded was placement. Rogers states,
1
William R. Phelps, "The Employability and Job Seeking Behavior of
the Handicapped; Employers' Views,1' Archives of Physical and Medical
Rehabilitation. LV (September, 1954), p. 472.
2
Florence I. Haasarud, "Vocational Rehabilitation and Education for
the Mentally Retarded in Minneapolis," Vocational Rehabilitation of the
Mentally Retarded. LX (Spring, 1950), p. 166.
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"Employers prejudice toward all handicapped, but particularly toward
the retarded, certainly is a major obstacle to employment. Ways and
means of over-coming employers prejudices toward retardates, for the
most part, are yet to be developed.
1
D. P. Rogers, "Development of a State-Wide Program for the Voca
tional Rehabilitation of the Mentally Retarded," A Report of an OVR De
monstration Grant Project, RD 537 (W. Va. Div. of Vocational Rehabili
tation), Charleston, W. Virginia (February, 1962), p. 34.
CHAPTER II
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA
Introductory statement.— The purpose of this chapter is to pre
sent an analysis of the data which has been collected in accordance with
the purposes of this study as set forth in Chapter I. Through an analysis
of the available school records and job survey materials, the writer set
out to explore the following hypotheses:
1. Mental retardates who graduate from E.M.R. secondary pro
grams obtain employment more rapidly than those who do
not graduate.
2. Mental retardates who graduate from E.M.R. secondary pro
grams earn higher salaries than those who do not.
3. Mental retardates who graduate retain employment longer
than those who do not.
4. Mental retardates who graduate have more jobs in a given
period of time than those who do not.
5. Mental retardates who graduate gain employment and perform
more adequately as rated by the employer than those do not.
The data requisite to the acceptance or rejection of the above
stated hypotheses are presented in tabular and narrative form in the
paragraphs that follow.
Table I shows a general description of the thirty subjects used in
the study as to sex, race, age, mental status and intelligence quotient
(I.Q.). Race will not be a considered factor in the job placement so
this factor will not be considered germane to the study. The salient
points of consideration are whether the retardates were enrolled in an
E.M.R. program and graduated and whether those enrolled in an E.M.R.
19
TABLE 1
GENERAL DESCRIPTION OF SUBJECTS
Graduates
Sex Race Age Marital Status
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program and did not graduate experience greater difficulty in employ
ment and job progress. The sample, then, was divided into two groups,
the graduates and the non-graduates with each group containing 15 mem
bers. Inferences were drawn as the data dictated with reference to
these two groups without regard to race.
Table I shows that of the 15 members of the group that graduated
ten or sixty-seven per cent of that group were males. Five members, or
thirty-three per cent of the group, were female. These fifteen subjects
ranged in age from 18-21 years with the mean age being 18.11 years.
The range of I. Q. for this group was from 64 to 69 with the mean I. Q.
being 67.6.
The division to sex for the non-graduates was the same as for the
graduates with sixty-seven per cent (10) of the group being male and
thirty-three per cent (5) being female. The age range was also the
same, 18 to 21, with a mean age of 18.11 years for this group. The non-
graduates vary slightly in I. Q. with a range of 64 to 68 for a mean
I. Q. of 66.9 in this group.
Distribution of time required for job placement of subjects.--
Table 2 indicates the length of time required by the 15 graduates and
15 non-graduates ranged from 1 to 4 weeks. The length of time required
for job placement for 3 of the graduates was 1 to 2 weeks; for 5 of the
graduates from 2 to 3 weeks; and for 7 graduates from 3 to 4 weeks.
The length of time required for job placement for 4 of the non-
graduates was 2 to 3 weeks; for 11 of the non-graduates from 3 to 4
weeks.
The mean length of time required for the graduates was 5 weeks and
TABLE 2
DISTRIBUTION OF TIME REQUIRED FOR

















































^Vlf CCI\o J Length of Time (Weeks)
































































the mean length of time required for the non-graduates was 7% weeks.
Finally, it is interesting to note the 2% weeks difference in the length
of time required for the non-graduates which shows that high school
graduates will probably acquire job placement sooner than non-graduates.
Distribution of initial iob placements, salaries, and subsequent
raises of the subjects.--An analysis of Table 3 reveals the initial job
placements, salaries and subsequent raises of the 30 educable mentally
retarded subjects of this study.
Job placements for the 15 graduates ranged from maid and janitorial
services to mail bundler and service station attendant. Some of the
job placements included cook's helper, orderly helper, dishwasher, coun
ter girl, and stockroom helper. Job placements for the 15 non-graduates
ranged from janitorial and maid services to service station attendant
and construction work. Among the other job placements for the non grad
uates were countergirl, dishwasher, carwasher, carpenter helper, and
laundry work.
The initial salaries for the 15 graduates ranged from $1.40 per hour
to $1.60 per hour. The mean salary per hour for this group was $1.45.
The initial salaries for each of the non-graduates was $1.40 per hour.
The mean, then was also $1.40 per hour.
Each of the subjects in both groups received subsequent raises.
For the graduates, the subjects whose initial salaries were $1.40 per
hour received a raise of $.20 increasing their salaries to $1.60 per
hour. Those graduates whose initial salaries were $1.60 per hour re
ceived a $.25 raise, increasing their salaries to $1.85 per hour. The
graduates' mean salary after the raises was $1.65. Each of the 15
TABLE 3
DISTRIBUTION OF INITIAL JOB PLACEMENTS, SALARIES, AND

















































































































































non-graduates received a raise of $.20 increasing their salaries to
$1.60 per hour. The mean salary for the non-graduates, then, was $1.60
per hour.
It is apparent from the data shown in Table 3, that there is no
significant difference in the types of job placements, but that if the
salary per hour is above the minimum hourly wage in effect at the time,
the graduates will probably receive the higher pay. It is also apparent
from this data that the subsequent raises were slightly higher also.
Distribution and frequency of job placement changes of subjects.—
The distribution and frequency of job placement changes of subjects are
shown in Table 4.
An analysis of Table 4 shows that the graduates of this study made
no changes in job placements during the period of this study. Of the
15 non-graduates, 4 subjects made 1 change each. The reasons given for
these changes were (1) better working hours, (2) better job, and (3)
closer to home. Better working hours was the response given most often.
The major revelation of the table is that the non-graduates change
jobs, on a whole, more often than the graduates.
Employers1 ratines of subjects.— Table 5 shows the distributions
and ratings of the subjects of this study as reported in evaluations by
employers.
An analysis of Table 5 reveals that the ratings for the graduates
ranged superior to average. Six graduates were rated superior in the
performance of their duties on the job and 9 were rated average. The
mean rating for the graduates then, was above average.
Each of the non-graduates received a rating average. The mean
TABLE 4
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rating for the non-graduates was average.
It is apparent from the data collected concerning ratings of em
ployers concerning the performance of the educable mentally retarded on
the job that the graduates received higher ratings.
CHAPTER III
SUMMARY, CONCLUSION, IMPLICATIONS AND RECOMMENDATIONS
Introduction.— Research and demonstration projects over the past
several years have proven that a substantial number of those who are
mentally retarded can acquire sufficient skills to make it possible for
them to become, in varying degrees, contributing members of society.
Experience has shown however, that a slowed-down academic program
is unsuited to mentally retarded adolescents and that a work-study or
balanced program serves as a more effective medium of learning.
Experience also suggests that the retarded person needs special guid
ance and consistent support in making the transition from the protective
school environment to the world of work.
Both Special Education and Vocational Rehabilitation have rather ex
plicit responsibilities in preparing the mentally retarded for productive
living and the quality of their respective services will depend in large
measure on the complementing and blending of services at some point be
fore "formal" education is completed.
The report of this research presented in Chapter I indicated that
the problem involved was to investigate the influence of high school
graduation and work-study program on the initial vocational experience
of the educable mentally retarded.
The basic purpose of this study was to ascertain whether the initial
vocational experiences of the E.M.R. graduates differ substantially from
those who do not graduate.
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Recapitulation of research design.- Significant aspects of the
research design are as outlined below:
1. Period and locale of the study - This study was conducted
during the summer of 1967 and 1968 at the Atlanta Voca
tional Rehabilitation Center. Analyzation and interpreta
tion of data were conducted at Atlanta University, Atlanta,
Georgia.
2. Subjects - The subjects of this study were thirty educable
mental retardates enrolled at the Atlanta Vocational Reha
bilitation Center, Atlanta, Georgia. Fifteen of these sub
jects completed the program and graduated from high school.
An additional fifteen subjects did not complete the program
and did not graduate from high school. The subjects were
matched according to sex, age, I.Q. and marital status.
3. Method of research - The Descriptive Survey Method of re
search, utilizing the specific technique of school record
analysis and job survey, was used to gather data required
for this study.
4. Criterion of reliability - The basic criterion of reliabil
ity for this research were: (a) The accuracy and recency
of the school records and (b) The authenticity of the re
porters (subjects and employers) to the vocational eval-
uators who record the information.
5. Treatment of data - The data collected and disseminated
from the school records were computed statistically and the
means for each group were compared to determine any dis
cernible difference.
Summary of related literature.- A survey of literature related to
this research revealed the following significant points which are char
acterized in the separate statements belowi
1. Rothstein states that the work-experience program is a nat
ural outgrowth of the curriculum of the special class.
2. The significance of the work-experience program is recog
nized by the Division for Exceptional Children Office of
Vocational Rehabilitation Services, and the local system
by participating in a Cooperative Program. This program
Jerome H. Rothstein, Mental Retardation (New York: Holt, Rhinehart
and Winston, 1963), p. 9.
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may include training in jobs on the school campus or in the
business community. While so engaged, students will be
considered in attendance and given full credit for this
phase of their educational experience.1
3. Goldstein concluded from comparative studies of retardates
and normals that educables cease to be thought of as re-
tarded as they make acceptable adjustment in the community.
4. Porter and Milazzo compared post school adjustment of spe
cial class and regular class graduates and found that spe
cial class retardates conform better to social standards,
drift less from place to place, and are economically more
self-sufficient.3
5. S. L. Warren states that if more mentally retarded individ
uals are to be successfully placed in employment, then it
is necessary to study some factors which presumably have
influenced the individuals adjustment to the working world .*»
6. Wolfe found that concern for the mentally retarded has in
creased; that most employers now hire mentally retarded
persons for some jobs; and that they are performing on the
job in a manner as to become self-supporting.
7. In a descriptive survey conducted by Julius Cohen in 1960,
he indicated that personal characteristics of the retarded





>eram for Exceptional Children; Regulations and Procedures,
■artment of Education. Atlanta. Georgia, October. 1967 (Georgia:
State Department of Education, 1967), p. 3.
2Herbert Goldstein, "Lower Limits of Eligibility for Classes for
Trainable Ex-pupils in England," American Journal of Mental Deficiency,
60 (April, 1956), pp. 733-743.
3Rutherford B. Porter, and Tony C. Melazzo, "A Comparison of Men-
tally Retarded Adults Who Attended A Special Class with Those Who Attend
ed Regular Classes," Exceptional Children, 24 (May, 1958), pp. 410-412,
420.
4S. L. Warren, "Employment and Mental Retardation," Exceptional
Children. LIX (June, 1964), p. 64.
5H. E. Wolfe, "The Attitudes of Small Industrial Employers Toward
Hiring Former State Mental Hospital Patients," Journal of Clinical Psy
chology. XVI (May, 1961), p. 190.
6Julius Cohen, "A Study of the Relationships Between Certain Char
acteristics of Employers and Their Expressed Attitudes Toward Hiring
Mentally Retarded Persons," American Journal of Mental Deficiency., LIX
(June, 1961), p. 715.
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8. Cohen also found that employers have many misconceptions
of the term "Mental retardation," thus he suggests the need
for providing to the public more accurate information
about the retarded through parent groups and community-
wide programs. These programs should emphasize the poten
tial of the retarded, particularly for the many jobs in
which a degree of literary or other educational attainments
are not requisite.
9. Francis A. Mullen reports that mentally retarded boys and
girls now find jobs in a wide variety of occupation and in
dustry. Their low academic abilities as well as other
handicaps limit the range of their opportunities, however
they are operating successfully in simple jobs as opera
tives as well as personal service workers. Within many
schools for the youngsters teachers are actively seeking
part-time work activities for the youngsters now in their
classes and full-time employment opportunities for those
who leave.*
10. Evelyn Murray found that persons with low intelligence may
have average or high ability in other aptitudes. There is
an inclination, however, to dismiss the persons of low in
telligence as those who can do very little. The fact is,
he may be able to do hundreds of types of jobs depending on
his abilities, habits, interests, and training.3
11. Christine P. Ingram found in her studies that the majority
of mentally retarded persons find a place in unskilled and
semi-skilled occupations, and that the majority find em
ployers who generally accept them, and that their wages
increase with experience. She also found that the majority
of these persons adjust satisfactorily in the home and com
munity as indicated by the comparatively small percentage
of delinquent records.^




Francis A. Mullen, "Mentally Retarded Youth Find Jobs," Personnel
and Guidance Journal. XXXI (July, 1952), p. 21.
3
Evelyn Murray, "A Community Placement Program for the Mentally
Retarded," American Journal of Mental Deficiency. LX (January, 1959),
p. 549.
4
Christine P. Ingram, Education of the Slow Learning Child (New
York: Ronald Press Company, 1960), p. 38.
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toward the mentally retarded worker in West Virginia.
His findings were: (1) hospital and motel personnel man
agers were more favorable to mentally retardates than laun
dry cleaners, restaurants, and nursery home personnel man
agers. (2) The majority of all personnel managers indi
cated that the mentally retarded could do productive work
and that they would hire some mentally retarded persons.
13. All youth, regardless of intellectual status, need the best
possible prevocational education and services to assure
adequate vocational adjustment. Even more careful planning
must be carried on and more intensive services must be pro
vided the mentally handicapped to assist them in developing
their potential and in making the transition from the
school to full time employment in the community. If the
school does not accept its full share of the responsibility
for helping the handicapped develop the attitudes, habits,
and skills necessary for good vocational adjustment, modify
problems that may interfere with adequate vocational adjust
ment of the individual.2
Summary of findings.— The findings as indicated by the data pre
sented and interpreted in Chapter II are an attempt to satisfy outlined
purposes.
Findings related to the general description of the subjects are as
follows:
There were 15 high school graduates of E.M.R. secondary programs.
Their ages ranged from 18 to 21 years. There were twenty male and 10
female subjects in the study. All of the subjects of this study were
single. The I.Q's of the subjects ranged from 64-69. The mean age for
both groups was 18 years and 11 months. There were 20 male and 10 female
1
William R. Phelps, "The Emplayability and Job Seeking Behavior of
The Handicapped: Employer's Views," Achieves of Physical and Medical
Rehabilitation. LX (Spring, 1950), p. 166.
2
Florence I. Haasarud, "Vocational Rehabilitation and Education for
the Mentally Retarded in Minneapolis." Vocational Rehabilitation of the
Mentally Retarded. LX (Spring, 1950), p. 166
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subjects in the study, 10 male and 5 female graduates and 10 male and
5 female non-graduates. All of the subjects were single at the time of
this study. The I.Q's of the 30 subjects ranged from 64 to 69. The
mean I.Q. for the graduates was 67.6 and 66.9 for the non-graduates.
Table 2 of the study was concerned with the time required for job
placements by subjects who completed the program or graduated and by
those who did not complete the program.
The mean time for the graduates was five weeks while the non-grad
uates took considerably longer for a mean time of seven and one-half
weeks.
It is interesting to note by observation that three subjects or
twenty per cent of the graduates were able to be placed within one to
two weeks. No non-graduates were able to acquire early placement. A
greater number of both groups took three to four weeks to find placements,
however a smaller number, seven, for forty-six per cent of the graduates
took that long. Eleven of the non-graduates or seventy-three per cent
of that group took three to four weeks for job placement.
If both categories of subjects are grouped in a 2-4 week period of
job placement we observe no graduates were able to be placed in less
than two weeks time and that four or twenty-seven per cent of the group
took 2-3 weeks for placement. One hundred per cent of this groups place
ment came within the 2-4 week category with the greater part of the
group requiring the longest period of time, 3-4 weeks, for employment.
On the other hand, a greater portion of the graduates, 8 for 53 per cent,
were able to find jobs within a 1-3 week period of time.
We observe from Table 3 that once employed, that both the graduate
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and non-graduate experienced approximately the same raise schedule.
Three of the graduates started off with an initial salary of $1.60 per
hour and all have received raises to the next step of $1.85 per hour.
The remaining twelve graduates started with $1.40 per hour and were
raised to $1.60 per hour. It seems significant to observe that no non-
graduate started with an initial salary of more than $1.40 per hour.
All have been raised to the next step but that group has not exceeded
$1.60 per hour.
The mean salaries for the graduates were an initial salary of $1.45
per hour with a mean of $1.65 per hour for the raise while the means for
the non-graduates were $1.40 per hour initial and $1.60 per hour for the
raise.
It would seem from this table that the graduates are faring slightly
better than the non-graduates as shown by the mean salaries of both
groups.
The purpose of Table 4 was to show the distribution and frequency
of job placement changes of the subjects.
None of the graduates changed jobs eliminating the necessity for
subsequent placement within that group. There has been 100 per cent sta
bility within this group since the initial placement. Four subjects, or
twenty-seven per cent of the non-graduates have changed jobs since the
initial placement. In each instance the changed placement was perceived
to be a better job by the subject.
Table 5 reported employers1 rating of the subjects in the perform
ance of their duties.
Six of the graduates received superior ratings S. This represents
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40 per cent of that group who are perceived by their employers to be
going about their duties in an exceptional manner. The remaining 60 per
cent of the group, nine members, were rated as average workers. The
mean classification for the group, however, was above average.
Fifteen subjects or 100 per cent of the non-graduates were judged
as performing their duties in an average manner.
It is interesting to note that neither group was perceived as being
below average in the performance of their duties.
Conclusions.-- The analysis and interpretation of the data warrants
the following conclusions:
1. That mental retardates who graduate from E.M.R. programs
do obtain employment more rapidly than those who do not
graduate from such programs.
2. That though the salary differential of the two groups em
ployed in this study is slight it is evident that mental
retardates who graduate from E.M.R. programs earn higher
salaries than those who do not graduate from such program.
3. Though the frequency of change in job placement was slight
for the non-graduate in this study the fact that the grad
uate group was 100 per cent stable supports the hypothesis
that mental retardates who graduate retain employment longer
than those who do not graduate.
4. The hypothesis that mental retardates who graduate have more
jobs in a given period of time than those who do not was
not tested.
5. The data strongly supports the hypothesis that mental retar
dates who graduate gain employment and perform more ade
quately as rated by the employer than those who do not grad
uate.
Implications.—
1. From the data in this study there are strong implications
that mentally retarded students who graduate from an E.M.R.
program (work-study) and high school do have greater voca
tional success than those who do not graduate.
2. That in such successes on the job, race of the subject was
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not a factor but rather performance of duties seem to be
significant.
3. That there was no appreciable difference in I. Q.'s of the
graduates and non-graduates and that some other factors of
adjustments received from the training of the graduates
accounts for their successes and job stabilities.
Recommendations.—
1. That all E.M.R. students be encouraged to complete pre-voca-
tional programs to assure adequate vocational adjustment
during job placement.
2. That secondary schools in the local school system accept a
greater share of the responsibility for identifying E.M.R.
students and referring them to the proper agencies where
attitudes, habits, and skills necessary for good vocational
adjustment can be strengthened.
3. That this study should be extended through the counseling
services of the Atlanta Vocational Rehabililation Center;
that those findings be used to undergird recommendations 1
and 2 listed above.
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